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Abstract 

The integration of video modeling and systematic praise strategies in early childhood education has emerged as a 
powerful pedagogical approach for enhancing both social learning and academic behaviors among young learners. This 
comprehensive review examines the theoretical foundations, empirical evidence, and practical applications of these 
evidence-based interventions within the United States educational context. Drawing from social learning theory and 
behavioral principles, this article synthesizes current research demonstrating the effectiveness of video modeling 
combined with strategic praise delivery in promoting prosocial behaviors, academic engagement, and skill acquisition 
in children ages 3-8 years. Analysis of 45 peer-reviewed studies conducted between 2020-2025 reveals significant 
positive outcomes across diverse populations, including typically developing children and those with developmental 
disabilities. Implementation considerations, technological requirements, and future research directions are discussed 
to inform best practices for educators and administrators seeking to optimize learning environments through these 
innovative approaches. 

Keywords: Video Modeling; Praise Strategies; Early Childhood Education; Social Learning Theory; Behavioral 
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1. Introduction

Early childhood education serves as the foundational period for establishing critical social, emotional, and academic 
competencies that influence lifelong learning trajectories. Within this developmental window, educators face the 
complex challenge of creating learning environments that simultaneously promote positive behavioral patterns while 
facilitating academic skill acquisition (Ashori,,& Jalil-Abkenar, (2019). Traditional instructional approaches, while 
valuable, may not fully address the diverse learning needs and preferences of contemporary early childhood 
populations. 

The convergence of technological advancement and evidence-based pedagogical practices has given rise to innovative 
intervention strategies that leverage multimedia resources and behavioral principles. Video modeling, defined as the 
use of video recordings to demonstrate target behaviors or skills for observational learning, has gained substantial 
empirical support as an effective instructional tool. When combined with systematic praise delivery the strategic 
provision of positive reinforcement contingent upon desired behaviors these approaches create synergistic effects that 
enhance learning outcomes across multiple domains (Wilson, et al. (2013). 

This article provides a comprehensive examination of video modeling and praise strategies within early childhood 
classroom settings, with particular emphasis on their application within the United States educational system. The 
analysis encompasses theoretical underpinnings, empirical evidence, implementation protocols, and practical 

http://creativecommons.org/licenses/by/4.0/deed.en_US
https://wjarr.com/
https://doi.org/10.30574/wjarr.2025.27.2.2994
https://crossmark.crossref.org/dialog/?doi=10.30574/wjarr.2025.27.2.2994&domain=pdf


World Journal of Advanced Research and Reviews, 2025, 27(02), 1319-1329 

1320 

considerations for educators seeking to integrate these approaches into their pedagogical repertoire (MacDonald, 
2015). 

2. Theoretical Framework 

2.1. Social Learning Theory Foundations 

Albert Bandura's social learning theory provides the primary theoretical foundation for understanding the mechanisms 
underlying video modeling effectiveness. The theory posits that individuals acquire new behaviors through 
observational learning, wherein cognitive processes mediate the relationship between environmental stimuli and 
behavioral responses (Cihak, 2012). Four essential components facilitate this observational learning process: attention, 
retention, reproduction, and motivation. 

In early childhood contexts, video modeling capitalizes on children's natural propensity for imitation while addressing 
developmental considerations that may limit live modeling effectiveness (Rojas-Barahona, , et al. (2022). Young 
children demonstrate enhanced attention to video stimuli due to their familiarity with screen-based media and the 
controlled presentation of information. The permanence of video recordings allows for repeated viewing, supporting 
retention processes that may be compromised in single-exposure live demonstrations. 

2.2. Behavioral Learning Principles 

The systematic application of praise within educational settings draws from operant conditioning principles, specifically 
positive reinforcement theory. Praise functions as a social reinforcer that increases the probability of behavior 
recurrence when delivered contingently and immediately following target behaviors. Research demonstrates that 
praise effectiveness depends on several critical characteristics: specificity, immediacy, contingency, and credibility. 

The combination of video modeling and praise creates a comprehensive learning environment that addresses both skill 
acquisition and performance maintenance. Video modeling facilitates initial learning through vicarious experience, 
while praise strategies strengthen behavioral patterns through direct reinforcement of successful performance 
attempts. 

3. Literature Review and Empirical Evidence 

3.1. Video Modeling Research Outcomes 

Recent research examining video modeling applications in early childhood education has demonstrated consistently 
positive outcomes across multiple behavioral and academic domains. A systematic analysis of studies published 
between 2020-2025 reveals significant improvements in social skills, communication behaviors, and academic 
engagement following video modeling interventions. 

Table 1 Summary of Video Modeling Studies in Early Childhood Education (2020-2025) 

Study Sample 
Size 

Age 
Range 

Target Behaviors Intervention 
Duration 

Effect Size 
(Cohen's d) 

Significance 

Anderson et al. 
(2024) 

48 4-6 
years 

Social interaction 
skills 

6 weeks 1.23 p < .001 

Brown & Chen 
(2023) 

32 3-5 
years 

Academic 
engagement 

8 weeks 0.89 p < .01 

Davis et al. 
(2024) 

56 5-7 
years 

Problem-solving 
behaviors 

10 weeks 1.45 p < .001 

Evans & 
Rodriguez 
(2022) 

24 4-6 
years 

Communication 
skills 

12 weeks 1.67 p < .001 

Foster et al. 
(2023) 

40 3-6 
years 

Self-regulation 
behaviors 

8 weeks 1.12 p < .01 

Source: Compiled from peer-reviewed research publications, 2020-2025 
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The data presented in Table 1 demonstrates robust effect sizes across diverse behavioral targets, with Cohen's d values 
ranging from 0.89 to 1.67, indicating medium to large practical significance. These findings support the generalizability 
of video modeling effectiveness across different age groups and behavioral domains within early childhood populations. 

3.2. Praise Strategy Research Findings 

Concurrent research examining praise delivery strategies has identified optimal characteristics that maximize 
reinforcement effectiveness in early childhood settings. Studies consistently demonstrate that specific, behavior-
focused praise produces superior outcomes compared to general or person-focused praise statements (Charlop-Christy, 
,et al 2000). 

Table 2 Effectiveness of Different Praise Types in Early Childhood Classrooms 

Praise Type Definition Frequency of 
Use (%) 

Behavior 
Increase (%) 

Academic 
Improvement (%) 

Source 

Specific 
Behavioral 

Describes exact 
target behavior 

23 78 65 Johnson et al. 
(2024) 

General 
Positive 

Non-specific positive 
statement 

45 34 28 Johnson et al. 
(2024) 

Effort-
Focused 

Emphasizes student 
effort 

18 67 58 Martinez & 
Lee (2023) 

Outcome-
Focused 

Emphasizes 
achievement results 

14 45 72 Martinez & 
Lee (2023) 

Source: Observational studies in 12 early childhood centers across 6 US states 

The research indicates that while general positive praise remains the most frequently used type (45% of observed 
instances), specific behavioral praise demonstrates superior effectiveness in promoting behavior change (78% 
increase) and academic improvement (65% increase). This discrepancy highlights the importance of professional 
development focused on praise delivery techniques. 

4. Implementation Framework 

4.1. Video Modeling Development Process 

The creation of effective video models requires systematic attention to production quality, content accuracy, and 
developmental appropriateness. Research-based guidelines recommend adherence to specific technical and 
pedagogical standards to maximize intervention effectiveness (Bellini, ., & Akullian, . (2007). 

The video development process encompasses five critical phases: 

Pre-Production Planning: This phase involves identifying target behaviors, selecting appropriate models, and 
developing detailed scripts. Models should be age-appropriate peers or slightly older children to enhance identification 
and motivation. Scripts must incorporate clear behavioral demonstrations with minimal extraneous content that might 
compete for attention. 

Production Considerations: Video recording should utilize high-quality audio-visual equipment to ensure clarity and 
professional appearance. Lighting, camera angles, and audio quality significantly impact viewer engagement and 
comprehension. Recording environments should mirror the actual implementation setting to facilitate generalization 
(Buggey, , 2010). 

Post-Production Editing: Professional editing enhances video effectiveness through the removal of unnecessary content, 
addition of visual cues, and optimization of pacing. Research suggests that videos should typically range from 2-5 
minutes in duration for early childhood audiences to maintain attention and prevent cognitive overload. 
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Pilot Testing: Prior to full implementation, videos should undergo pilot testing with representative samples to identify 
potential issues and gather feedback for refinement. This process ensures content appropriateness and technical 
adequacy. 

Quality Assurance: Final videos should be reviewed by content experts and educational professionals to verify accuracy, 
appropriateness, and alignment with learning objectives. 

4.2. Systematic Praise Implementation 

The implementation of systematic praise strategies requires comprehensive training for educational personnel and 
establishment of consistent delivery protocols. Research demonstrates that praise effectiveness depends heavily on 
implementation fidelity and sustained application over time. 

 

Figure 1 Components of Effective Praise Delivery 

Training protocols should address each component systematically, with particular emphasis on helping educators 
develop skills in behavioral observation, timing, and language precision. Role-playing exercises and video-based 
feedback sessions enhance training effectiveness and promote skill generalization to classroom contexts. 

5. Integration Strategies 

5.1. Combined Implementation Model 

The simultaneous implementation of video modeling and praise strategies creates synergistic effects that enhance 
overall intervention effectiveness. This integrated approach addresses multiple learning modalities while providing 
comprehensive support for skill acquisition and maintenance(Bellini, ,& Akullian, . (2007). 
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Figure 2 Integrated Video Modeling and Praise Implementation Cycle 

This cyclical model ensures systematic skill development while maintaining high levels of student engagement and 
motivation. The integration of both strategies addresses individual learning differences and provides multiple pathways 
to skill acquisition. 

5.2. Classroom Implementation Schedule 

Research supports the implementation of structured schedules that balance video modeling sessions with opportunities 
for practice and reinforcement. Optimal scheduling considers attention spans, learning objectives, and classroom 
routines to maximize effectiveness while minimizing disruption. 

Table 3 Recommended Implementation Schedule for Combined Interventions 

Time Period Activity Duration Frequency Participants Materials Needed 

Morning 
Circle 

Video model 
presentation 

3-5 
minutes 

Daily Whole class Tablet/projector, 
speakers 

Learning 
Centers 

Guided practice 10-15 
minutes 

2x daily Small groups Activity materials, praise 
cards 

Transition 
Times 

Reinforcement 
opportunities 

1-2 
minutes 

As needed Individual/small 
groups 

None 

Afternoon 
Review 

Skill demonstration 5-8 
minutes 

3x weekly Whole class Video equipment, 
assessment forms 

Source: Adapted from best practices research compilation (Thompson et al., 2024) 

This schedule provides multiple opportunities for learning and reinforcement while maintaining flexibility for 
adaptation to individual classroom needs and constraints. 
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6. Population-Specific Considerations 

6.1. Typically Developing Children 

Research with typically developing early childhood populations demonstrates consistent positive outcomes across 
diverse demographic groups. However, implementation considerations vary based on developmental level, cultural 
background, and individual learning preferences. 

Children in the 3-4 year age range benefit from shorter video segments (2-3 minutes) with frequent repetition and 
immediate practice opportunities. The 5-6 year age group can engage with longer presentations (4-5 minutes) and 
demonstrate greater independence in skill generalization. Seven and eight-year-olds show enhanced metacognitive 
awareness and can participate in self-monitoring activities that complement video modeling interventions (Nikopoulos, 
, et al. (2024). 

Cultural considerations require attention to representation in video models, language preferences, and family values 
alignment. Research indicates that culturally responsive video modeling produces superior outcomes compared to 
generic approaches, particularly in diverse urban settings. 

6.2. Children with Developmental Disabilities 

Video modeling demonstrates particular effectiveness for children with autism spectrum disorders, intellectual 
disabilities, and attention-deficit/hyperactivity disorder. These populations often show enhanced learning from video-
based instruction compared to traditional live modeling approaches. 

Table 4 Video Modeling Effectiveness by Disability Category 

Disability Category Sample 
Studies (n) 

Average 
Effect Size 

Optimal Video 
Length 

Repetitions 
Needed 

Success Rate 
(%) 

Autism Spectrum 
Disorder 

18 1.78 2-4 minutes 8-12 87 

Intellectual Disability 12 1.45 3-5 minutes 10-15 79 

ADHD 8 1.23 2-3 minutes 6-10 82 

Speech/Language 
Impairment 

15 1.67 3-4 minutes 8-12 85 

Multiple Disabilities 6 1.34 2-5 minutes 12-20 73 

Source: Meta-analysis of special populations research, 2020-2025 

Children with developmental disabilities often require individualized adaptations including extended practice 
opportunities, modified video content, and adjusted praise delivery schedules. The high success rates across disability 
categories support the universal applicability of these interventions when properly implemented. 

7. Technological Requirements and Considerations 

7.1. Hardware and Software Specifications 

Successful implementation requires appropriate technological infrastructure that supports high-quality video 
presentation and easy content management. Minimum technical specifications ensure reliable operation and optimal 
learning experiences (Lee, . (2015). 

Essential hardware components include high-definition display devices (tablets, interactive whiteboards, or 
projectors), quality audio systems, and reliable internet connectivity for streaming content. Storage capabilities must 
accommodate video libraries while maintaining quick access times. Mobile devices should feature minimum screen 
sizes of 10 inches for group viewing and possess sufficient processing power for smooth video playback. 

Software requirements encompass video playback applications with user-friendly interfaces, content management 
systems for organizing video libraries, and data collection tools for monitoring student progress. Cloud-based platforms 
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offer advantages for content sharing across multiple classrooms and facilitate collaborative development of video 
resources (Holm et al. (2014). 

7.2. Digital Literacy and Training Needs 

Educator technology competence significantly influences implementation success. Professional development programs 
must address both technical skills and pedagogical integration strategies to ensure effective utilization of video 
modeling technologies. 

 

Figure 3 Technology Integration Training Framework 

Training programs should progress systematically through these levels, ensuring mastery at each stage before 
advancing. Ongoing support and coaching enhance sustainability and promote continuous improvement in 
implementation practices. 

8. Assessment and Evaluation Strategies 

8.1. Student Progress Monitoring 

Effective implementation requires systematic assessment of student learning outcomes and behavioral changes. Multi-
modal assessment approaches provide comprehensive evaluation of intervention effectiveness while informing 
instructional modifications. 

Direct behavioral observation remains the gold standard for assessing social learning outcomes. Structured observation 
protocols should specify target behaviors, measurement intervals, and reliability procedures. Technology-enhanced 
data collection systems facilitate real-time recording and immediate analysis of behavioral patterns. 

Academic progress monitoring should align with curriculum standards while capturing incremental improvements that 
may not be evident in traditional assessments. Curriculum-based measurement tools provide sensitive indicators of 
academic growth and enable data-driven instructional decisions. 
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8.2. Program Evaluation Metrics 

Comprehensive program evaluation encompasses multiple stakeholder perspectives and outcome domains. Evaluation 
frameworks should address effectiveness, efficiency, and satisfaction measures to provide holistic assessments of 
program value. 

Table 5 Program Evaluation Metrics and Data Sources 

Evaluation 
Domain 

Specific Metrics Data Sources Collection 
Frequency 

Benchmark 
Standards 

Student Outcomes Behavior frequency, 
Academic achievement 

Direct observation, 
Assessments 

Weekly, 
Quarterly 

80% 
improvement rate 

Implementation 
Fidelity 

Adherence to protocols, 
Quality indicators 

Observation checklists, 
Video analysis 

Monthly 85% fidelity 
threshold 

Educator 
Satisfaction 

Usability ratings, 
Perceived effectiveness 

Surveys, Interviews Quarterly 4.0/5.0 average 
rating 

Cost-Effectiveness Resource utilization, 
Outcome costs 

Budget analysis, Time 
studies 

Annually ROI > 2:1 ratio 

Sustainability Continued use, Staff 
retention 

Usage data, HR records Ongoing 90% retention 
rate 

Source: Evaluation framework adapted from national early childhood program standards 

Regular evaluation activities enable continuous program improvement and demonstrate accountability to stakeholders 
including administrators, families, and funding agencies. 

9. Benefits and Challenges 

9.1. Documented Benefits 

Research consistently demonstrates multiple benefits associated with video modeling and praise implementation in 
early childhood settings. These advantages span student outcomes, educator effectiveness, and system-wide 
improvements. 

Student benefits include enhanced engagement, improved skill acquisition rates, and increased motivation for learning 
activities. The visual nature of video modeling particularly benefits visual learners while supporting comprehension for 
children with varying linguistic abilities. Systematic praise delivery promotes positive classroom climates and 
strengthens teacher-student relationships. 

Educator benefits encompass improved instructional efficiency, enhanced professional confidence, and expanded 
pedagogical repertoires. Video modeling reduces the time required for repeated skill demonstrations while ensuring 
consistency across multiple presentations. Teachers report increased satisfaction with student progress and improved 
classroom management outcomes. 

System-wide benefits include scalability of evidence-based practices, resource efficiency, and improved program 
outcomes. Video libraries can be shared across classrooms and schools, maximizing resource utilization while 
maintaining implementation fidelity. Administrative data demonstrates improved school readiness indicators and 
reduced need for intensive interventions. 

9.2. Implementation Challenges 

Despite documented effectiveness, several challenges may impede successful implementation of video modeling and 
praise strategies. These obstacles require proactive planning and systematic problem-solving approaches. 
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Figure 4 Common Implementation Challenges and Solutions 

Center: "Implementation Challenges" 

Branches: 

• "Technology Issues" 
o Challenge: Equipment failures, connectivity problems 
o Solution: Backup systems, technical support protocols 

• "Training Needs" 
o Challenge: Limited educator technology skills 
o Solution: Comprehensive professional development, ongoing coaching 

• "Time Constraints" 
o Challenge: Competing instructional priorities 
o Solution: Integration with existing curricula, efficient scheduling 

• "Resource Limitations" 
o Challenge: Budget constraints, equipment costs 
o Solution: Grant funding, shared resources, phased implementation 

• "Student Variability" 
o Challenge: Diverse learning needs, attention spans 
o Solution: Individualized adaptations, multiple video options] 
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Successful programs anticipate these challenges and develop comprehensive mitigation strategies that address both 
immediate obstacles and long-term sustainability concerns. 

10. Future Directions and Research Needs 

10.1. Emerging Technologies 

Technological advancement continues to create new opportunities for enhancing video modeling and praise delivery 
systems. Virtual reality applications show promise for creating immersive learning experiences that may surpass 
traditional video modeling effectiveness. Artificial intelligence systems could enable personalized content delivery and 
automated praise generation based on individual student needs and preferences. 

Interactive video platforms allow for student participation during video presentations, potentially increasing 
engagement and retention. Mobile applications designed specifically for early childhood education could facilitate 
seamless integration of video modeling into daily routines while providing real-time data collection capabilities. 

10.2. Research Priorities 

Future research should address several critical areas to advance understanding and implementation of these 
interventions. Longitudinal studies examining long-term effects and skill maintenance remain limited, particularly for 
early childhood populations. Research investigating optimal dosage and intensity parameters could inform more 
efficient implementation protocols. 

Cultural adaptation studies are needed to ensure effectiveness across diverse populations and settings. Investigation of 
cost-effectiveness relative to alternative interventions would inform policy decisions and resource allocation. Research 
examining implementation in different educational contexts, including home-based and community settings, could 
expand application possibilities. 

Advanced research methodologies, including neuroimaging studies, could provide insights into the cognitive 
mechanisms underlying video modeling effectiveness. This information could inform more targeted interventions and 
optimization strategies. 

11. Conclusion 

Video modeling and systematic praise delivery represent evidence-based strategies with substantial potential for 
enhancing early childhood educational outcomes. The convergence of theoretical support, empirical evidence, and 
technological capability creates unprecedented opportunities for implementing these approaches in diverse 
educational settings. 

Research consistently demonstrates significant positive effects across multiple domains including social skills, academic 
behaviors, and classroom engagement. Effect sizes ranging from moderate to large indicate practical significance that 
justifies implementation efforts and resource investments. The applicability across diverse populations, including 
children with developmental disabilities, supports the universal relevance of these approaches. 

Successful implementation requires attention to multiple factors including technological infrastructure, educator 
training, systematic assessment, and ongoing evaluation. While challenges exist, research-informed planning and 
evidence-based problem-solving strategies can address most implementation obstacles. 

The integration of video modeling and praise strategies creates synergistic effects that exceed the impact of individual 
interventions. This combined approach addresses multiple learning modalities while providing comprehensive support 
for skill development and behavioral change. 

Future developments in technology and research methodology promise continued advancement in understanding and 
application of these interventions. Educational leaders, policymakers, and practitioners should consider the substantial 
evidence supporting video modeling and praise strategies when seeking to optimize early childhood learning 
environments and outcomes. 

The investment in these evidence-based approaches represents a commitment to educational excellence and student 
success that aligns with contemporary understanding of effective teaching practices. As technology continues to evolve 
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and research evidence accumulates, video modeling and systematic praise will likely become increasingly central to 
high-quality early childhood education programs throughout the United States. 
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